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Standards and Quality Report for session: 2014-2015 
Improvement Plan for session: 2015-2016 

 

Over the years our school has developed an excellent reputation in the local community. It is a reputation based on a number of 
positive contributory factors, namely: 

 high quality learning experiences for students in the daily life and work of the school 
 conscientious students who work diligently to achieve their goals 
 a network of support encompassing pastoral, academic and parental inputs 
 an expectation of academic success 
 opportunities to contribute and excel in cultural, sporting, voluntary and community activities 

Balerno High School has a great platform from which to meet the challenges of preparation for life beyond school in 21st Century 
Scotland due to the strong support students receive at home, in school and from the wider community. In the sessions ahead the 
school will become much more adept at harnessing the contributions made towards learning and teaching from all of these spheres 
to improve student opportunities. By becoming a more data rich organisation we will evaluate the quality of our provision more 
closely and through a number of differing perspectives. By these means we seek to stimulate a feedback culture which takes 
cognisance of and responds to the suggestions of our learning community. Such improvements to our self -evaluation will inform our 
planning and impact positively for students. 

In short, our aim is to sustain a culture of enquiry and ambition for teachers, students and families through motivated and 
professionally developed staff; students with a sense of who they are and what they can become; and families who feel better 
connected and involved in the life of the school. We will organise frameworks and systems to communicate better but above all, will 
strive to ensure our students retain their innate enthusiasm for learning, focus on their personal best and are challenged and 
supported to achieve all they would wish from the totality of their education at Balerno High School. 
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Standards and Quality Report 
 
1. The school in context 
 

Balerno High School is one of City of Edinburgh Council’s 8 designated community high schools and is a non denominational 
six year comprehensive situated on the south western edge of the city. The school aims to provide a secure, supportive and 
challenging environment based on mutual respect where staff and pupils develop their skills to the highest level. We also 
seek to promote education as an active partnership through our home and wider community links as the lead provider of 
community services in the area. Effective cluster working ensures continuity with our three associated Primary schools: 
Dean Park, Kirknewton and Ratho. 

 
Roll and area served 
The school roll is 735. The S1 roll is 119 with usually around 25% of this number coming from out of catchment placing 
requests stretching from as far east as the Stenhouse/Dalry areas and westwards beyond Balerno and into West Lothian. A 
significant number of pupils across the year groups opt to travel in from West Lothian, including Livingston, Bathgate, 
Broxburn and West Calder. The physical catchment is a mix of suburban and rural areas with around ten or so coaches or 
minibuses transporting pupils from outlying villages and farms to Balerno each day. 
 
Free meal entitlement is around 4%.  
 
45% of students go on to Higher education; 17% to Further education; 25% straight into employment and the remainder 
into the voluntary sector, training or seeking employment. 
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Basic structure  
The pupils in the school belong to one of three houses which form the basis of class organisation. In S1-3 pupils follow 
Curriculum for Excellence experiences and outcomes as part of their Broad General Education. In S3 pupils study five 
subjects in greater depth, continue with three core subjects and follow electives in up to four other subjects. In S4 pupils’ 
progress is reviewed prior to embarking on seven or eight courses at National 4 or 5. Additionally, they benefit from an 
Extended Learning Programme that provides tailored curricular opportunities and support in terms of literacy, numeracy, 
study skills, independent learning and school service. In S5/6 students follow five programmes of study. 
 
Overall management structure 
Staffing for session 2013-14 is 53.44 FTE. The management structure is an evolving faculty model where 18 subject 
departments and Principal Teachers have reduced to seven faculties and Curriculum Leaders over the course of sessions 
2011-2014. The Support structure is three Principal Teachers of Guidance plus a PT in Support for Learning. The school is 
funded for two DHTs and this was supplemented by an acting DHT post for 2013-14. Each DHT is the Senior Team link with a 
number of subject departments, has a Year Head caseload and for session 2013-14 will lead a single issue Quality Assurance 
team of PT colleagues to ensure greater impact in this area. 
 
The Business Support Manager is an important member of SMT and line manages up to 20 support staff comprising: 
technicians, learning assistants; classroom assistants; clerical staff; librarian. Further to the final outcomes of the 
Community Schools Review, the school is currently operating without a Community Manager. 
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2. School’s self evaluation 
 
1.1 Improvements in performance 

 

Theme Strengths/impact on learners Next Steps 
 

Standards of attainment over time 
Overall attainment continues to be very good with strong performance maintained against 
comparator schools where most measures are higher than those for similar students and 
now against the Insight based Virtual School (VS) comparator and local authority averages.  

The trend is one of significant improvement over time. 

Attainment in S4 was strong: above the VS for measures at L3, 4 and 5; significantly above 
the local authority average; maintaining the improved decile 2 performance for 5+@L5; 
moved progressively to decile 1 for 5+@L4 from decile 4 in 2012; moved progressively to 
decile 1 for 5+@L3 from decile 8 in 2012. 

S5 performance was excellent and saw decile 1 performance for the first time at 1 and 
3+@L6 to accompany the year on year rises of 16% and 12% respectively to historically 
high levels. 

S6 performance was well above the national pattern for all measures and in line with 
progression expectations based on the S4 performance measures. 

 

 

 

 

 

 

 

 

Analyse the new data 
stream provided by 
Insight tool to gain a 
deeper understanding 
of underlying issues 
and areas of 
development or 
strength. 

 

Further investigate 
the 
underachievement in 
girls’ performance 
which is holding back 
the overall average 
points score. 
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Theme Strengths/impact on learners 
Next Steps 

Overall quality of learners’ 
achievements 

The overall quality is very good and we continue to offer a comprehensive and rounded 
experience. Achievement is celebrated more widely across the school to a high level. 
Young people have benefited from bespoke curricular packages, including Prince’s Trust, 
JET, Youth Vision and Outdoor Education experiences which result in higher levels of 
engagement around the school. Our success rate with positive destinations continues to 
be very good. Extra- curricular provision remains impressive with most subject areas 
benefiting from high levels of participation in learning based competitions and additional 
opportunities. Sporting and cultural links between school and community are strong and 
improving. Students have again achieved at local, national and elite international level 
across a range of disciplines. Our programme of music concerts gives students a platform 
throughout the session as well as involvement in high profile events such as the ‘Light a 
Light’ ceremony for St Columba’s Hospice, the Balerno Music Festival, and for the first 
time, City of Edinburgh Council wide performance stages for the Christmas Festival 
celebrations. Our S3 cohort again benefited from our collaboration with Arts and Learning 
colleagues and the Royal Lyceum Theatre as part of the Project Scrooge initiative. For the 
third year in a row our Young Enterprise teams were regional prizewinners and we were 
represented at the national finals in Glasgow. National and international residential 
experiences continue to provide opportunities to contribute to social, personal and 
cultural development. Learning links with our Comenius partnership schools and through 
our Model United Nations conferences continue to develop and benefit our students 
greatly. Great progress was made over the year to better recognise and accredit the work 
of our students in the community. This involved new links with the Open University, Youth 
Philanthropy Initiative and the Saltire Award for seniors while Duke of Edinburgh and the 
Gold Junior Award Scheme Scotland built on primary experiences at bronze and silver 
levels, assisted transition and addressed some key areas in terms of community, teamwork 
and outdoor learning. For the first time, we were able to formally recognize students for 
their wider achievement at a gala evening community event, incorporating an 
Achievement Village to showcase the range of experiences over the year to families and 
partners, alongside film and musical items before celebrating individuals and teams for 
their efforts. This now becomes a fixture in our calendar. 
 
 
 

Prioritise the 
Curriculum Review to 
give a structural boost 
to student 
experiences and 
outcomes. 

 Facilitate additional 
opportunities through 
a new timetable 
structure.  

Make positive moves 
on discrete blocks of 
time in the Broad 
General Education for 
necessary skills 
acquisition, 
interdisciplinary 
learning and the 
associated planning 
and collegiate 
working.  

Increase the focus on 
specific cohorts of 
learners via closer 
tracking & monitoring 
and mentoring/target 
setting approaches. 

 



 8 

Impact of the school improvement 
plan 

The HMIe follow through report published by CEC in December 2013 noted significant 
improvements in the school’s approaches to improving the quality of its work.  
 
Project 1: Self -evaluation 
Good progress made. Systems bedding down and better data available. Monitoring and 
Tracking improved, facilitating earlier interventions. 
 
Project 2: Learning & Teaching 
Good progress made.  Teacher Learning Communities continue to develop approaches 
which better meet the needs of all our learners. They provide an important mechanism to 
share ideas, to provide leadership opportunities and for the promotion of structured, 
collegiate working. 
 
Project 3: Community  
Good progress made. Mechanisms in place for students and parents to contribute to a 
greater degree. Events to capture and celebrate wider achievement now embedded in 
school calendar. Parent Council continues to provide strong support on community issues. 
Connections with external partnership agencies continue to grow and improve. 
 
Further progress in all areas inhibited by the additional demands of implementing the new 
curriculum. 
Progress inhibited in the Community project by the delays surrounding CEC Community 
Access to Schools outcomes. 

Closer joint working 
between Senior Team 
links and Faculty 
Heads to align specific 
improvement 
strategies with whole 
school priorities. 
 
More consistent 
application of whole 
school Quality 
Assurance measures 
and procedures. 
 
Enhanced role for 
pupils and parents in 
the production and 
evaluation of 
elements of the plan 
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Q.I 2.1 - Learners’ Experiences 
 

 Strengths/Impact on Learners Next Steps 

Learners are motivated, eager 
participants in their learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Staff are aware of the school’s key priorities for 
learning and teaching.  This has had a positive 
impact on the consistency and quality of learners’ 
experiences.  Staff are increasing the opportunities 
for learners to take responsibility for their own 
learning through collaborative and co-operative 
learning approaches.  Lessons for the most part are 
well planned to promote learner’s engagement with 
their learning.  Young people are keen to learn in 
school.  Almost all are motivated and enthusiastic 
learners, especially when actively engaged.  Active 
learning strategies are embedded across the school 
and have enhanced the learner motivation.  Pupils 
consistently review their own and their peers’ 
learning.  Learners’ experiences are enhanced 
through a wide range of opportunities beyond the 
classroom.  Learners’ experiences are enhanced 
through a range of excursions and field trips. 

School policies for Learning and Teaching, Assessment, 
Homework and the use of ICT to engage learners need to be 
reviewed and updated.  These reviewed policies will help 
improve the consistency of active learner methodology 
across the school.  An SMT check to ensure Faculty policies 
documents are in place or planned to be updated. Faculties 
to submit a self-evaluation update of progress with the 
Improvement Plan, the QI along with evidence of SCE to 
gauge impact on learners.  To explore a common format 
across the school for timeline of courses to help develop a 
whole school approach to the gathering of appropriate 
assessment evidence.  Continue to promote and support 
staff in using active learning and self/peer assessment 
strategies consistently.  Audit the use of ICT to enhance the 
learning experience across the school. 
Continue to develop the number of sporting and cultural 
activities and events for all pupils. 

Learners make good progress in 
their learning. 
 
 

The school provides opportunities for staff and 
pupils to have meaningful dialogue about learning 
and progress. The majority of pupils are aware their 
strengths as learners and what they need to do to 
improve.  Most pupils can describe the levels they 
are working at and the progress they are making 
with their learning. 
Young people find the many opportunities they have 
to take part in out of class learning such as field trips 
and clubs motivating and enjoyable. 

Continue to support staff in developing and using self and 
peer assessment strategies with pupils. To develop the 
Monitoring and Tracking system to include target setting 
and support staff in how to deliver this process in a more 
formal manner. 



 10 

Learners know their views are 
sought and acted upon. They feel 
valued. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pupils views are sought, discussed with them and 
used to improve the school. Almost all pupils can 
speak confidently about their views.  Pupils value the 
opportunities they have to contribute to decision 
making in the school. Pupils feel that staff listen to 
them and their views are taken into account.  
Pupils willingly assume positions of responsibility 
and contribute successfully to the life of the school 
and the community. 
The Pupil Councils are having a positive impact on 
the important aspects of school life such as learning 
and teaching and on the wider community. 
Pupils act as role models and take on leadership 
roles. 
Pupils are involved in peer education and mentoring 
schemes. 

To create focus groups for the other year groups to focus on 
the Learners Experience. 
To conduct whole year group questionnaires to focus on 
learning and teaching. 
To further develop the Senior Pupil Council in the Quality 
Assurance process by conducting classroom observations. 
To apply to be a Right’s Respecting School with the Junior 
Pupil Council taking the lead. 
To develop Literacy and Numeracy Champions under the 
CSLA scheme for developing leadership skills. 

Learners feel safe, nurtured, 
healthy, achieving, active, included, 
respected. 
 
 
 

Overall pupils enjoy learning at school and feel they 
are treated with fairness and respect. 
Pupils feel able to address any concerns with a 
trusted adult. 
Pupils enjoy a positive relationship with staff 
The school promotes an ethos of respect and 
inclusion where pupils feel safe and cared for.  
Pupils are proud of their school and identify strongly 
with it. 
 

 
Review and update Behaviour Policy and procedures in light 
of the management re-structure and the re-alinement of the 
Faculty structure. 
To update the positive referral system tied in with the 
monitoring and tracking system and as an opportunity to 
recognise success across the school. 
Continue to develop the individual House identity as well as 
the school identity within the community through parent 
events to celebrate the work and learning of pupils 
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5.3 - Meeting Learning Needs 
 
 

Themes Strengths/Impact on Learners Next Steps 

Tasks, activities and 
resources 
 
 
 
 

 The school meets young people’s learning needs very well.  Staff 
keep well informed about young people’s needs and take effective 
steps to meet these needs.  As a result, almost all young people 
make appropriate progress in learning and achieve well. 
 

 

 Staff across the school are committed to young people’s welfare 
and achievement.  They work hard to ensure that they meet the 
needs of every young person, including the most vulnerable. 

 

 Those who require extra help to learn are making good progress 
and achieving their short term targets. 

 
 

 The school has developed highly effective ways of ensuring all 
young people have the support they need to achieve well.   

 

 On the whole, lessons are well planned,  move at a good pace and 

are appropriately challenging 

 

 Young people who require additional support are very well catered 
for.  This includes support sessions at break times and extra 
support to prepare for national examinations.   

 

 Staff know and care for the young people very well.  All teachers 
plan lessons effectively.  They include tasks and activities which 
take appropriate account of varying learning needs and abilities 
and help to develop learners’ self-esteem and confidence.  
 

 SfL  developing a school database to link 
ASL pupil needs to plans and targets 

 

 Embed SMT review of evidence of 
observations and pupil feedback to inform 
dialogue of improvement with PTC’s. 

 
 
 

 Develop M&T to include action for bottom 
20% of each year group by SfP. 

 
 
 
 
 

 Increase ICT and software.  Introduce 
IVONA Speaktoc software using Scots voice 
and dialect. 

 
 

 Produce a timeline for liaison meeting, plan, 
feedback, evaluate cycle to improve 
efficiency. 
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  A very good lunchtime club provides vulnerable learners with a 
nurturing environment and increases their confidence.   

 

 Young people across the school are very well supported to develop 
and learn. Staff know learners very well and use a wide range of 
well-judged approaches to meet their needs effectively.  The 
effective use of resources engage young people.  All staff are 
committed to young people’s welfare and achievement.  

 

 The school has a commendable emphasis on promoting young 
people’s mental health.  

 In line with response to 2.1 there is planned 
improvement of the consistency of 
challenge and pace for all learners. 

 

 Develop programme to build in more hours 
for Saltire Volunteering Award. 

 

 
 SIP to include development of H&W across 

school.  Specific focus on self-esteem, 

confidence and employability. 

Identification of learning 
needs 
 
 
 

 Staff know young people very well, monitor their progress and are 
alert to any issues. 
 

 Staff observe learners closely, and carefully assess and track their 
progress and achievements. 
 

 There is very effective communication between support for pupils’ 
staff and class teachers.   
 

 Pupil support staff liaise closely with primary colleagues to ensure 
a smooth transition from P7 to S1. 
 

 Staff are proactive in seeking expertise from other professionals to 
ensure individual needs are assessed and effectively met. 

 

 Support as young people move from primary school to S1 is a 
particular strength. 

  Approaches such as GIRFEC and counselling are effectively 
supporting young people with social, emotional and behavioural 
needs at transition stages. 

 

 Embed attainment and achievement 
evenings 

 

 Exploring enhanced transition programme 
(P6 – S1) 

 

 Plan PSG meeting a term to include feeder 
primary schools in a rota 

 

 SIP to reflect emphasis on employability 
skills across curriculum to develop 16+ 
transition 

 

 Plan careers session for parents and pupils 
with partners providing specialist 
information for ASL pupils to enhance 16+ 
transition 
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The roles of teachers and 
specialist staff 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 All staff recognise their own role in supporting all young people 
and in particular those who are most vulnerable. 
 

 Specialist staff ensure a range of effective support for young 
people.   

 

 The school works in very close partnership to develop individual 
transition where flexibility is required. 

 

 Staff work well with a broad range of support agencies who make 
important contributions to young people’s development.  Ensuring 
this leads to successful learning.   

 

 Staff participate actively in initiatives led by other agencies to 
enhance the development of learners. 

 

 Staff monitor young people’s progress very well and act swiftly to 
ensure nobody falls behind.   

 

 Learning support staff have an in-depth knowledge of young 
people’s learning needs.  They use this to help improve the life 
chances of any young person who requires additional support. 

 

 Support for learning staff and assistants are purposeful and skilful 
in providing programmes and activities for young people, well 
matched to their specific needs. 
 

 The school works well with a broad spectrum of support agencies 
and initiatives, who make important contributions to learners’ 
development. 

 All staff share a common understanding of their collective 
responsibility for addressing learners’ needs.  Staff take positive 

 SfL developing electronic comprehensive 
profiles of all agency involvement with ASL 
pupils. 

 

 Continue to develop a network of partners 
to support and enhance pupil opportunity. 

 

 Increase involvement with neighbourhood 
CSMG to improve network of partners. 

 

 Publish Homework policy including clear 
expectations from pupils, staff and parents. 
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and proactive steps to meet the learning, personal and social 
development needs of all young people.  They place a high priority 
on supporting young people’s mental and emotional wellbeing and 
have developed a culture of ambition and achievement for all 
young people.  

 

 Strong and effective partnership contributions enhance the 
curriculum and play a key role in enterprise, citizenship and 
promotion of equalities. 
 

 The school works extremely well with a range of partners, 
including parents, to prevent concerns arising.   

 
 
 
 
 
 
 
 
 
 

 Strengthen recognition of achievement by 
celebrating all awards at house assemblies 
and whole school achievement evening. 

Meeting and 
implementing the 
requirements of 
legislation 
 
 
 

 Plans for young people are of a high quality ensuring their needs 
are well met 
 

 Plans give learners a clear focus on what they have to do to 
improve 

 

 The school is continuing to develop its approaches to planning 
support, and to improving the pace and the level of challenge in 
learning for young people. 

 
 
 

 Explore with all partners the move towards 
producing a single ‘child’s plan’ 
 

 Embed the practice of a single multi-agency 
review 
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Q.I 5.1 – The Curriculum 
 

 Strengths/Impact on Learners Next Steps 

The rationale and design of 
the curriculum 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The curriculum has been developed with a clear rationale based on 
shared values. It is designed to promote challenge, enjoyment, breadth 
and depth, progression, relevance coherence, personalisation and choice 
in learning for all pupils. It provides young people with opportunities to 
achieve and attain and develop skills for learning, life and work.  
 
Through consultation with a range of stake holders, pupils, staff, parents, 
associated primaries and external partners the Broad General Education 
has been developed to entitlement to learning across all curriculum 
areas. Young people have opportunities to learn across the four contexts: 
curriculum areas and subjects, interdisciplinary learning, opportunities for 
and achievement and the ethos and life of the school.  
 
The curriculum takes account of our local circumstances, local and 
national advice. Staff ensure knowledge of curriculum developments, 
including new qualifications, through regular dialogue and networking at 
school, cluster, neighbourhood, authority and national level. 
 
Clear pathways showing learner journeys have been constructed to 
demonstrate flexible achievement pathways. Teams and individual 
teachers have introduced innovations to meet the needs of learners and 
increased personalisation and choice. 
 
 
 

Full curriculum review. Network 
widely and consider emergent 
themes at national level. 
 
Ensure a move to a BGE S1 – 3 
and Senior Phase Model  
 
New period day structure to 
allow greater flexibility in 
timetabling 
 
Increased stakeholder input and 
influence.  
 
Dedicated time for Personal 
Support, Skills acquisition and 
IDL.  
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The development of the 
curriculum 
 
 

We have continued to develop and refine our curriculum which is 
providing strong support for young people to develop in line with the four 
capacities. 
 
Staff are further developing the curriculum to improve planning for 
progression through third and fourth levels in the BGE and into the senior 
phase to meet the needs of all learners. There has been a particular focus 
on planning for new qualifications with most subjects introducing the 
new higher next session. 
 
Staff across faculties have collaborated well with a number of new 
interdisciplinary learning opportunities introduced. 
 
Our new column structure for S3 provides greater personalisation, choice 
and flexibility for young people in the final year of their Broad General 
Education. The curriculum is designed to ensure all young people in S3 
learn in each curriculum area. We have developed a range of short course 
electives to provide opportunities for young people to broaden their 
studies in areas not necessarily covered by formal CfE/SQA curricula. 
 
We have made good progress in developing our flexible curriculum and 
connections with partner agencies. This is most notably demonstrated in 
our BGE collaboration with the Royal Lyceum Theatre and the Arts and 
Learning Team. Project Scrooge built on the experience of Project Dream 
and allowed all S3 a suspended timetable event resulting in a public 
performance for parents of work devised, created and presented by the 
young people. 
 
We have developed and introduced a Challenge Week for the whole 
school structured around a HWB theme to harness sporting, health and 
cultural opportunities. All learning in this week is linked to experiences 
and outcomes and provides opportunities for interdisciplinary learning 
for all year groups.  
The school has again improved the positive destinations of young people. 

Full curriculum review. 3-18 
philosophy  
 
Improve cross sector working.  
 
Further develop Creativity and 
creative approaches to learning 
 
Greater use of Skills for Work, 
Life and Learning certification 
opportunities. 
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Programmes and courses 
 
 

Staff are planning and refreshing programmes and courses in the BGE 
using the experiences and outcomes Challenging and motivating contexts 
in BGE. The Learning Communities have led on ensuring a coherent 
approach to planning learning, teaching and assessment. There is a 
continued focus on providing active, motivating and challenging learning 
experiences where young people are given opportunities to talk about 
their learning and skills. Staff are now more confident in a range of 
assessment approaches.  
 
Information on the delivery, assessment and moderation of outcomes 
across department has been collated to ensure a whole school collegiate 
approach. All departments have reported to parents on the BGE based on 
CfE levels. 
 
We have continued to develop Literacy, Numeracy and Health and 
Wellbeing to ensure these are understood as the responsibility of all 
teachers across all subjects. Staff Learning Trios for Literacy, Numeracy 
and Health and Wellbeing have been established to build further 
consistency in approaches across the school. 
 
Students in the Senior Phase are offered a wide range of courses and 
programmes at all levels. The school works with a range of partners to 
ensure there are opportunities which suit the needs of different learners. 
An improved, more systematic monitoring and tracking system is now in 
place to ensure learners at all stages are making appropriate progress.  
 
An S4 Extended Learning Programme has been developed and introduced 
to provide targeted support and challenge. This builds on work in S3 short 
course electives. 
 
There are an extensive range of opportunities for wider achievement 
including a wider range of accredited opportunities including JASS and 
the Saltire Award. 
 
 

Senior Phase – continue planning 
for introduction of New 
Qualifications 
 
Evaluation and further 
development of S4 Extended 
Learning programme. Extend this 
across the senior phase. 
 
Extension of S3 IDL principles to 
ensure an improved range of 
opportunities S1 and S2. 
 
Further improve tracking and 
monitoring 
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Transitions 
 
 
 

We have consulted widely to ensure that transitions in learning, between 
stages and into sustained positive destinations are effective and meet the 
needs of individual learners. There are now better learning transitions 
with shared priorities and goals. 
 
The learning transition from primary is more comprehensive and 
operating on a more strategic level. Joint working on literacy, numeracy 
and HWB has made good progress. Work on assessment, moderation and 
reporting across all curriculum areas has ensured better progression 
primary to secondary. A range of transition events support young people 
as they move form primary to secondary with a particular focus on those 
at risk. 
 
P7 profiles are used at an early stage to help staff get to know young 
people and the learning skills they bring. These are displayed in the staff 
room so that all staff have access. 
 
There are effective arrangements for personal support and induction to 
meet learners’ emotional, physical and social needs.  
 
Support for Learning and Support for Pupils work closely with young 
people to ensure meaningful transition from the BGE to the senior phase. 
Learner reviews, tracking reports, S3 profiles, dialogue with staff, 
students and parents are used to ensure progression. 
 
ASL work closely with a range of agencies to support the learning of 
vulnerable students. The 16+ group meet regularly to maintain a focus on 
transition to opportunities beyond school 

Shared curricular ambitions from 
Primaries.  
 
Improved preparation for Senior 
Phase.  
 
Sharper focus on discrete 
preparation for 
exams/training/employment. 
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5.9 – Improvement through Self Evaluation 
 

Theme Strengths/Impact on Learners Next Steps 

Commitment to Self Evaluation Individually and collectively, staff are committed to 
improving the school’s performance through 
enhancing experiences and outcomes for all our 
youngsters. On an individual basis there has been a 
high level of engagement with the necessary new 
protocols around moderation and verification. Staff 
have shown commendable patience and stamina with 
what necessarily became the priority area over the 
course of the session. The developmental side 
remained a live topic throughout the session via work 
of the Learning Communities and successful, high 
quality pedagogical approaches were more prevalent 
around the school as these became embedded. As 
such, we remain very good in this area. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Clarify expectations in terms of evidence 
based evaluations of quality. 
 
Increase use of formal and informal 
feedback via questionnaires, surveys and 
focus groups on specific measures. 
 
Targets arising from evidence base used 
to take forward specific strategies in 
specific areas. 
 
Incorporate these targets into the Quality 
Assurance calendar to keep them live 
issues. 
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Management of Self Evaluation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This is an improving area for the school but requires a 
collective drive from the PTC group to ensure 
improvements feed through to improved outcomes for 
students in a consistent and motivational way. At 
present the data generated is not always leading to 
tailored solutions or interventions and too much time 
is being spent collecting evidence and not enough 
distilling the key messages. Previous comments 
regarding Quality Assurance processes remain and 
closer working between SMT links and PTC group is 
required in this area to make more of an impact more 
quickly. The improvements to Monitoring and Tracking 
progressed as planned and are developing further into 
target setting and mentoring approaches via Pupil 
Support Leaders. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Refine the QA calendar to incorporate 
checkpoints to evaluate progress and 
tailor earlier interventions. 
 
Assess the impact of QA activities at 
designated intervals. 
 
Monitor the impact and relationship 
between target setting and progress. 
 
Manage self -evaluation processes in a 
more clear and directive way. 
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School Improvement  
The HMIe follow through report noted 
the significant improvements in the 
school’s approaches to improving the 
quality of its work. The School 
Improvement Plan (SIP) and Faculty 
Plans continued to allow common 
priorities to be taken forward. 
Improved learning experiences, greater 
opportunities outside school and more 
comprehensive engagement across the 
four contexts of learning have resulted 
from fewer but connected projects 
from the SIP. Pupils now have formal 
mechanisms to feed in to all aspects of 
school life and have made valuable 
contributions in most areas, including 
evaluations of Learning and Teaching 
and the appointment of staff and pupil 
post holders. The school continues to 
serve all of its communities better by 
improving its local profile and 
encouraging feedback. There are 
additional events to mark and 
celebrate attainment and achievement 
as we better prepare students for life, 
learning and work. 
 
 
 

 
 
Increase partnership working 
 
Rights Respecting School Accreditation 
 
Customer Service Excellence 
preparation 
 
Major gains in CLPL, staff l’ship and 
levels of professional satisfaction 
 
Higher profile and contribution level for 
middle leaders.  
 
Continue to be more inclusive for all 
learners and extend choices 
 
New curriculum and structure allow 
teachers greater autonomy in 
classroom  
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Improvement Plan 
 

3. Key areas for school improvement  
 

 

Priority 1 – Raise Attainment and Achievement Overall Responsibility  

GS/BoS 

QIs  

 

Tasks By Whom Resources Timescale Progress/evaluation of task 

Further develop Monitoring and 
Tracking approaches to inform 
earlier interventions 
 

Board of 
Studies. 
(BoS) 
W Group. 

Time 
Networking visits 

Aug-Dec 2014 Position paper by Jan 2015. 

Further develop self -evaluation 
processes to improve impact of 
current provision 
 

BoS 
 

Time 
Networking visits 
National advice 

Aug-Dec 2014 Position paper by Jan 2015. 

Encourage and facilitate specific 
improvement projects for 
targeted cohorts of learners 
 

Faculty 
teams 

SQA/Insight data 
School evidence 

Completed 
Nov 2014 

Agreed with Senior Team links in Faculty Improvement Plans. 
Progress checkpoints in whole school QA Calendar. 

Increase opportunities for wider 
achievement through extension 
of 4 contexts of learning 

Faculty 
Teams 

DM time 
BoS 

2014 session Agreed/shared with BoS throughout the session. 
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Priority 2 –  Curriculum Overall Responsibility  

IF/BoS 

QIs  

 
 

Tasks By Whom Resources Timescale Progress/evaluation of task 

Refine implementation of new 
National courses 
 
 
 

Faculty Teams DM 
CAT 

2014 session Increased confidence for staff, learners and 
parents. 

Full Curriculum Review/Revised 
BGE model 
 
 

Faculty Teams 
W Group 

CAT 
BoS 

Jan 2015 Revised model for May 2015 timetable start 

Revised period day structure to 
accommodate findings of 
Curriculum Review 
 
 
 

SMT 
SLWG 

CAT 
BoS 

Jan 2015 Revised model for May 2015 start 

 
Review skills balance across the 4 
contexts of learning at Senior 
Phase transition points 
 
 

Faculty Teams DM 
BoS 

2014 session Audit completed and improvements identified 
for 2015. 
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Priority 3 – Learning and Teaching Overall Responsibility 

LF/BoS 

QIs 

 

 

Tasks By Whom Resources Timescale Progress/evaluation of task 

 
Monitor and ensure appropriate levels of 
challenge and activities to meet the needs 
of all 
 
 
 

ALL DM 
CAT 

2014 session Positive feedback and outcomes 

Increase the influence and involvement of 
pupil and parent voice in evaluations of 
quality 
 
 
 
 

ALL DM 
CAT 
Parent and Pupil Councils 

2014 session Better joined up working. Levels of 
engagement, participation and satisfaction 
improved. 

Monitor and ensure effective assessment 
and moderation procedures in both BGE 
and SP 
 
 
 

ALL DM 
CAT 
Networking 

2014 session Further refine school verification procedures 
for session 2015-16. 

Harness acknowledged national best 
practice and research to augment the 
work of Learning & Teaching group and 
Teacher Learning Communities 
 
 
 
 

ALL W Group 
CAT 
Networking Time 

ongoing Increased sharing of knowledge. Better 
professional learning and action research 
projects delivering for learners. 
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5. Cluster Improvement Plan 
 

Priority 1 – Cluster attainment, curriculum and pedagogy implementation Overall Responsibility 

Cluster HTs 

QIs 

Curriculum 5.1, 5.2 5.3 

 
Outcome :   

Impact on learners: Raised attainment and achievement, ensure progression and pace across the curriculum, collaboration and shared philosophy of 
teachers to achieve quality pupil learning experiences 

Tasks By Whom Resources Timescale Progress/evaluation of task 

 Literacy  
Assessment and 
Moderation  

- Cluster schools will 
produce their own 
annotated examples of 
writing across the levels, 
Early to second.  

- Use shared learning and 
teaching strategies; VCOP, 
AifL and Blooms. 

- Cluster schools will come 
together to share 
exemplifications and 
engage in professional 
dialogue. 

- Feedback to inform 
progress from cluster 
Literacy Assessment and 
Moderation Coordinator. 

 
 

Cluster 
schools 
 
Literacy 
Assessment 
and 
Moderation 
Coordinator 
(Brian 
Speedie) 
 
School 
Literacy 
Coordinators 
 
 

Annotated examples from the 
Education Scotland Website 

2 Cluster CAT 
sessions: 
 
 
CAT - October 
2014 
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 Maths /Numeracy 
Assessment  and Moderation 
- - Cluster schools will 

produce their own 
annotated examples of 
‘maths across learning’ 
across the levels, Early to 
Second.  

- Use shared learning and 
teaching strategies in 
Maths, planned classroom 
teaching visits 

- Cluster schools will come 
together to share 
exemplifications and 
engage in professional 
dialogue. 

- Feedback to inform 
progress from cluster 
Maths Assessment and 
Moderation Coordinator. 

 

Cluster 
schools 
 
Maths 
Assessment 
and 
Moderation 
Coordinator 
(Brian 
Speedie) 
 
School 
Maths 
Coordinators 
 
 

Louise Stevenson – SEAL 
support 
Mhairi Stratton – Rehana will 
contact for further SEAL 
support 

CAT - April 
2015 

 

 Embed 1 + 2 Modern 
Languages 

- To embed French as the 
second language from 
nursery to P7. 

- Continue to raise staff 
confidence and skill in 
teaching French. 

- Introduce Spanish from P5 
to P7. 

- Involve CSLAS in learning 
and teaching 

Ann 
Robertson 
 
Modern 
Languages 
School 
Coordinators 

CEC Modern Languages 
website. 

June 2015  
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 Proposed BGE 
transition Pilot 

 Staff at the S1 and 
P7/6 interface will 
engage in joint 
planning of courses 
and programmes so 
that they focus on key 
learning outcomes 
across the BGE. 

 Shared learning 
communities for 
teachers to enhance 
teaching and learning.  

 Creativity in teaching 
and learning e.g. Aifl, 
questioning etc. 

 Optional study group 
across the cluster. 

SMT  June 2015  
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5. Summary of evaluations against key indicators 
 
Evaluation key:  

Level 6 Excellent Outstanding or sector leading 

Level 5 Very Good Major strengths 

Level 4 Good Important strengths with areas for improvement 

Level 3 Satisfactory Strengths just outweigh weaknesses 

Level 2 Weak Important weaknesses 

Level 1 Unsatisfactory Major weaknesses 

 
 

QI 
 

 
 

Evaluation 
 

 
1.1 

 
 
2.1 

 
 
5.3 
 

 
5.1 
 

 
5.9 
 

 
 

 
Improvements in performance 
 
 
Learners’ experiences 
 
 
Meeting learners’ needs 
 
 
The curriculum 
 
 
Improvement through self evaluation 
 

5 
 
 
5 
 
 
5 
 
 
4 
 
 
4 

 
 


